The question to ask a Martinican won't be: who am I? . . . but who are we?' -Edouard Glissant, Le Discours Antillais While most critics agree that the quest for identity which underlies much of post-colonial literature is illustrated in the thematic approaches adopted by writers, I wish to further the argument by proposing that it also conditions writers' selection of narrative strategies. In its representation of subjectivity in process, the apprenticeship novel seems to offer an enticing model of selfcompletion.2 This narrative strategy which duplicates in literary form a cultural code aimed at governing social integration yet presents particular complexities when used to portray coming of age in a society divided along ethnic lines.' It not only suppresses, as Gayatri Spivak reminds us, the role of imperialism in the Bildung of human beings, but it often imposes the master's trope insofar as integration entails accepting the canons set by the colonial powers. Simon Gikandi even argues with regards to the Caribbean that the probability of such a quest reaching fruition is nil as "the repressed and marginalized Caribbean self can never find wholeness and deep meanings in the world of the other" (173) . Some critics, however, take a more hopeful stand, and interpret the apprenticeship novel as a "novel of initiation into the methods of survival in a context marked 'by the presence of the Other' (Kande 34; my emphasis) .
The acquisition of the French language as well as reading and writing skills through school offers a salient example of these opposite stands. Some critics argue that kin acquiring certain forms of knowledge and above all in acquiring writing, each risks appropriating the myths of a society in which discourses of equality and brotherhood are contradicted by the reality of social institutions and prejudices. (CottenetHage and Meehan 76) Others conclude that, like Warner-Vieyra to Pluie et Vent sur Telumee-Miracle by Simone Schwarz-Bart, several French Caribbean apprenticeship novels explore the role played by school in the development of young post-colonial characters. An analysis of these novels reveals the emergence of a rift as school, on the one hand, enables some characters such as Jose in Zobel's novel, or the narrator and her brother in Ega's, to achieve a certain measure of wholeness, and on the other hand, emerges as a deadly lure for young girls such as Zetou in Le Quimboiseur l'Avait Dit or Melanee in Pluie et Vent sur Telumee-Miracle. Though the rift often follows gendered lines, it is predominantly attributable to the existence, or lack thereof, of a strong support system which enables characters to retain their Caribbean identity while acquiring the skills needed to function in a French-speaking world.
Cottenet-Hage and Meehan contend that "the francophone novel-which frequently takes the form of a Bildungsromanoften uses the passage through school as a strategy for exploring the crises and tensions of the protagonist's psychological development" (76) . La Rue Cases-Negres comes readily to mind as a salient example of such a strategy. Critical readings of the novel,
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Studies in 20th & 21st Century Literature, Vol. 26, Iss. 2 [2002] His success can be attributed to a large extent to his integration within a Creole community and his reliance on a mateship system. His grandmother Man Tine and his teacher Stephen Rose offer him their steadfast support, while the friends made along his path contribute to his feeling integrated first in the Black Shack Alley, then in school. Jose's first years on the Alley are characterized by the carefree freedom enjoyed by children left to their own means, while parents work in the cane. Zobel underlines the communal feeling which pervades childhood games through his frequent use of the 'we' pronoun: "Nous, les enfants" 'we, the children' (20) , "nous sommes seuls, et tout nous appartient" 'we are alone and everything is ours' (22) , "nous &ions libres, seuls responsables de nous-memes" 'we were free and the only ones in charge of ourselves' (67). A sub-group made up of older children including Jose, "Nous autres, 'les Brands' " 'We, "the big ones" ' (20) asserts its leadership over the younger ones.
Once the children start working in the cane and Jose goes to school in Petit Bourg, a break occurs and the "we" pronoun gives way to "I," "me" and "them": "Depuis que j'allais a l'ecole, it n'existait presque plus de contact entre eux et moi" 'Since I started going to school, there was hardly any contact between them and me ' (132 Unlike apprenticeship novels which generally focus on the main protagonist's fate and his ability to find closure through social integration, Zobel's novel uses Jose's "efforts to assert himself and achieve some degree of recognition" (Hezekiah 45) to tell the tale of a whole community seeking ways to loosen the colonial yoke.
Jose's acquisition of reading and writing skills would come to naught, it if were not for his commitment at the end of the novel to tell the tale. Several adults play an important part in helping him acquire and retain a sense of his origins but also in encouraging him through their example and expectations to become a conteur. Man Tine gives Jose an awareness of his island's bountiful nature and his family history as she takes him on long walks in the hills and tells him about life on the plantation (15 Having acquired the Creole word through Man Tine, Medouze and M. Assionis, the ability to read and write in French through schoolteachers, Jose is able to combine both and make his experience accessible to his friends. At the close of the novel, he even commits himself to become, in Cesaire's famous words "la bouche des malheurs qui n'ont point de bouche" 'the mouth of the misfortunes which have no mouth' (22) .
Some critics fail to see the end of the novel as indicative of a successful coming to terms with the complexities of post-colonial identity. They underline that this "psychological biography . . .
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Studies in 20th & 21st Century Literature, Vol. 26, Iss. 2 [2002] A gendered analysis of French West Indian apprenticeship novels featuring female characters indeed reveals that the intersections of gender, ethnicity, and history need further exploring and that, more often than not, apprenticeship ultimately points to the failed "subjectivity" of the female character in a post-colonial setting. As Brenda Marshall notes, "ideally, the model is the male, European, propertied, Christian individual: women, children, and the propertyless, for example were excluded from the model" (85). Examples indeed abound in French Caribbean literature of little girls whose dreams of self-completion through school eventually lead them to mental wards or (self)-destruction.
In tracing the development of Jose from impoverished illiterate descendant of cane cutters to educated empowered young man, Zobel offers glimpses of life for girls in the Martinican society of the 1930s. Two episodes, which are tellingly dealt with succinctly in the novel, point to the impossibility for girls to pursue a secondary education. First, Man Tine was unable to send her daughter to school as none had yet opened in Petit-Bourg. She opted instead for some practical training to help her escape the cane. As a result, Jose's mother will not be given a chance to become "la bouche des malheurs qui n'ont point de bouche" 'the mouth of the misfortunes which have no mouth' (Cesaire 22) but rather will join the silent ranks of the house staff working for wealthy beke families. Secondly, of all the students who pass the Certificat d'Etudes, only one boy besides Jose pursues his studies. While Raphael will attend the Cours Superieur in Saint-Esprit, Laurette's parents refuse to send her to that school because of the bad influences she could be subjected to (207 her hopes thwarted by racially biased teachers. I wish to argue here that this novel is a "failed" apprenticeship novel whose narrative strategies and thematic approaches illustrate that there can be no linear progression leading to empowerment, no scholarly success leading to a law career for Sapotille.
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Sapotille et le Serin d'Argile is a novel composed of entries in a diary kept during a voyage across the Atlantic. Two features contribute to it being a "failed" apprenticeship novel. First, the intradiegetic focus is placed on the past, memories being repeatedly described as a burden bearing upon the present, a "jardin d'ombre que j'emporte dans ma memoire" 'a garden of shadows which I carry in my memory ' (207) . Though written by adults recounting childhood memories, La Rue Cases-Negres and Le Temps des Madras differ in that they focus on the future of a child who goes through various stages of childhood towards adulthood. Secondly, Sapotille et le Serin d'Argile structurally follows a linear progression like La Rue Cases-Negres, Le Temps des Madras, or Le Quimboiseur l'Avait Dit insofar as entries are organized in a strict chronological order. However, the novel is composed of stories pertaining to life on the ship interspersed with memories dating back to Sapotille's life at school, her affair with Patrice, and her marriage to Benoit. None of these memories are organized in chronological order, but are rather spurred by events and encounters on the ship. The structure reflects Sapotille's own lack of anchoring in adult life, her a-chronological reminiscences thwarting her opportunities to invest herself in the present.
Sapotille's experiences as a daughter and pupil confronted with constant rejection help explain not only her failure to pursue a career but her inability to reach self-completion. Sapotille's abilities, unlike Jose's, do not lead to gratification but rather arouse anger and frustration. Her failure may be ascribed not only to her being confined to a boarding school run by racially biased nuns but to "the marked absence of support from any community outside the school" (Cottenet-Hage and Meehan 80) and her own rejection of opportunities to create a circle of friends both within and without the school. Ega provides a revealing glimpse into life in a boarding school in Le Temps des Madras when the narrator contrasts her own freedom with "les hauts murs qui retranchaient les soeurs du reste du monde" 'the high walls which kept the nuns away from the rest of the world' (49). Unlike Jose in Zobel's novel and Ega's narrator, the girls educated in the convent "ne couraient pas, parlaient bas, marchaient les yeux baisses" 'did not run, spoke softly, walked with their eyes down' (49). Only 100 yards separate the family dwelling from the convent. They yet represent an insurmountable barrier that severs the nuns and their boarders from the Caribbean environment and traditions.
As Lacrosil shows, the nuns play a foremost part in Sapotille's alienation through their racial slurs and segregation. They repeatedly remind her of how much a misfit she is in this school where the majority of the students come from wealthy white families. They refuse to acknowledge her scholarly success, constantly hand her misconduct cards and thwart her dreams of becoming a magistrate, suggesting instead that she consider sewing. In this context, the handing out of grade sheets and prizes is associated with searing pain: "Il n'y avait pas que les distributions des prix pour me laisser un souvenir insupportable; les lectures de notes du samedi soir aussi" 'The distribution of prizes was not the only event which left me with unbearable memories, so did the readings of grades on Saturday evenings' (37). Her situation recalls Jose's in several respects. He was also faced with isolation and rejection in high school. In the film version, he even saw his abilities to write an essay questioned by a teacher accusing him of plagiarism. However, his abilities are eventually recognized and he succeeds in passing his final school exam.
Nuns also punish Sapotille by relegating her to a closet under the stairs. As Cottenet-Hage and Meehan note, "at this stage, withdrawing and silence become established as the only two modes of resistance available to her as she is convinced that she has no sympathetic audience" (78). Sapotille recalls both Jojo, who was made to stay at home and eventually silenced and Zetou, who was first locked in her mother's apartment and then committed to an asylum where she would ramble mindlessly.
Unlike Jose and Ega's narrator, Sapotille finds no one to share her hopes, dreams, and challenges. Her mother is an elusive figure who reinforces the pernicious effects of schooling. Using the polite "you" form to her own daughter, she punishes her by grounding her at school and even wishes she had no daughter: "Il me suffit de vous voir a la fin du trimestre. Dieu, je voudrais n'avoir pas de fille!" 'It is enough for me to see you at the end of the
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Studies in 20th & 21st Century Literature, Vol. 26, Iss. 2 [2002] Though her grandmother encourages her to tell the tale: "A ton tour, tu renseigneras, quand tu seras vieille, ton petit-fils" 'it will be your turn to inform your grandson, when you are old' (113), it is unlikely Sapotille will ever do so. Not only is she silenced but she refuses to have children for fear they might be made to learn "nos aIeux les Gaulois portaient la braie" 'our ancestors the Gauls wore breeches ' (236 Melange's request not only contributes to creating a rift between her and her sister but provokes her death. The light that was to illuminate her path out of illiterate darkness is thus revealed to be a deadly lure leading to her demise. Like Melange, Zetou, Sapotille and Cajou are hapless insects that fail to find inscription in a male world and insertion in a colonial one.
The best known female character to achieve self-completion in French Caribbean literature is Melange's sister, Telumee. She is not a successful pupil, but a girl who rejects school and learns to resist the daily alienating discourse and practices of a postcolonial society through her inscription in a Caribbean community. As was the case in La Rue Cases-Negres, most of the obstacles 'Mum& is confronted with can be ascribed to alienating social structures inherited from the times of slavery. Her school teacher's lessons in self-debasement are a case in point:
her silence is not an indication of defeat but a weapon that enables her to preserve her identity by ignoring, rather than calibanizing, the discourse of the other.
'Mum& is able to do so because she can rely on a whole network of female support. Her grandmother Toussine but also several other women from the village weave a tight net around her and ensure that her shack is never cut loose. Whereas in La Rue Cases-Negres, secondary characters-most often female-sacrifice their own interest, if not their lives, to enable the male protagonist to reach his goal, in Pluie et Vent sur Telumee-Miracle, the survival of the individual is celebrated as an inscription into a continuum of female voices. The novel focuses on a Caribbean woman who no longer sees herself as marginal to the male white world, a world ruled by the masculin singulier, but rather places herself at the heart of a community based upon the feminin antillais. The alternative to school offered in Schwarz-Bart's novel yet appears doomed as, at the close of the novel, electricity poles loom up to change Telumee's village forever.
If school offered some form of empowerment to characters such as Jose, Armand or his sister, who relied on a strong Caribbean support system, the advent of electricity in rural and poor urban areas introduces a new threat to Caribbean identity in the form of television. Whether Creole traditions and communities will resist this new Prospero remains to be seen. 2. Though it can be argued that the French overseas regions monodepartementales have never ceased to be colonies and as such, have not entered into the realm of the post-colonial, French Caribbean literature articulates issues that are pervasive in the literatures of former colonies having attained independence.
